




 

Section V:  SDPI-ELD Curriculum 
 
 

• ESL Teacher Interview Questions 
Meets Program Requirement: 
5.   The LEA Plan was developed in consultation with teachers, researchers, school 

administrators, parents, and other education-related community groups as 
appropriate.   

 Section 3116 (b)(5) 
 
 

 
For monitoring purposes. The above indicators are references from the: 

• State Title III Monitoring Instrument 
 http://www.ncpublicschools.org/comped/monitoring/ 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 









 

Section VI:  System LEP Plan/Title III Plan 
 
 

Meets Program Requirements: 
1.   The LEA uses one or more methods of scientifically-based language instruction for 

programs supported by PRC 104 funds as described in their annual Title III 
application. 

 Section 3115 (a) 
 
5.   The LEA Plan was developed in consultation with teachers, researchers, school 

administrators, parents, and other education-related community groups as 
appropriate. 

 Section 3116 (b)(5) 
 
8.   The LEA provides high quality, on-going, and research-based professional 

development to teachers, administrators, and other school personnel.  
 Section 3212 (a)(2)(A)(ii) and Section 3115 (c)(2) 
 
10.  The LEA notifies parents of each child identified as LEP within 30 days of the 

following:  reason for identification, level of English proficiency, method(s) of 
instruction, how the program will meet the needs of their child, how the program 
will help their child learn English and meet standards for graduation, specific exit 
requirements, rate of transition out of ESL, rate of graduation, parental rights to 
waive services of remove child from services immediately, and the district’s failure 
to meet AMAOs.  

 Section 3302 (a-b) 
 
 

 
For monitoring purposes. The above indicators are references from the: 

• State Title III Monitoring Instrument 
 http://www.ncpublicschools.org/comped/monitoring/ 

 
 
 

http://www.ncpublicschools.org/comped/monitoring/


 

  

NORTH CAROLINA TITLE III APPLICATION, 2007 
Funds are available 2007-2009 (27 months) 

 
THE NO CHILD LEFT BEHIND ACT OF 2001 (P.L. 107-110) 

IMPROVING THE ACADEMIC ACHIEVEMENT OF THE DISADVANTAGED 
 

DUE by Friday, May 18, 2007 
 
LEA NAME and  
MAILING ADDRESS 

Catawba County Schools 
PO Box 1010 
10 East 25th Street 
Newton, NC  28658 

LEA 
CODE 
 
 

 
 
180 

CONTACT PERSON 
TITLE  
PHONE NUMBER  
FAX NUMBER 
EMAIL ADDRESS 

 
Barbara Piekarski 
828-464-8333 ext. 245 
828-464-8647 
bpiekarski@catawba.k12.nc.us 

 
Local education agencies (LEAs) eligible to receive Title III funds (with a PRC 104 planning 
allotment of over $10,000) must agree to spend those funds to educate limited English proficient 
(LEP) and immigrant students.  
 
The requirements of the local plan are focused on English language acquisition and meeting our 
challenging North Carolina academic standards.  
 
The ten items in this application reflect the requirements of Title III of the No Child Left Behind Act 
of 2001 and correlate with the ten items on the NC Title III Monitoring Instrument. 
 
 

Directions: 
  
 

*Answer all questions listed under numbers 1-10 completely and in 
short answer or bulleted lists.  
 
*Please remember to address each specific question under every 
number and under every bullet.   
 
*Please type directly into the document, save your information, 
then fax or e-mail ONE COPY to Joanne. (Do not mail.) 
 
 

Joanne Marino  
ESL/Title III Consultants 

NC Dept. of Public Instruction 
6366 Mail Service Center 

Raleigh, NC  27699 
 

Fax:  (919) 807-3823 
 
 



 

  

NC TITLE III LEA APPLICATION, 2007 
Statement of Assurances 

 
THE NO CHILD LEFT BEHIND ACT OF 2001 (P. L.107-110) 

IMPROVING THE ACADEMIC ACHIEVEMENT OF THE DISADVANTAGED 
 
LEA NAME and  
MAILING ADDRESS 

Catawba County Schools 
PO Box 1010 
10 East 25th Street 
Newton, NC  28658 

LEA 
CODE 

180 

CONTACT PERSON 
TITLE  
PHONE NUMBER  
FAX NUMBER 
EMAIL ADDRESS 

Barbara Piekarski 
828-464-8334 ext. 245 
828-464-8647 
bpiekarski@catawba.k12.nc.us 

 
This document must be signed by the LEA Superintendent and received at the 

NC Department of Public Instruction  
on or before Friday, May 18, 2007. 

 
These two pages may be sent separately so the Superintendent can sign the hard copy. 

 
• Payments to be received under No Child Left Behind, Title III and its authorization (U.S.C. 6801 et seq., 

Sections 3101, 3102, 3114-3116, 3121-3129, and 3141) will be used solely for services benefiting 
children of limited English proficiency, consistent with the purposes, requirements, and other conditions 
of use as stipulated under this program. 

 
• The number of limited English proficient (LEP) students generates a minimum of $10,000 for the LEA. 
 
• Title III funds will be used to supplement and not supplant funds from non-federal sources. 
 
• As applicant, this district or consortium will abide by all assurances published under the above law with 

regard to all statutes related to nondiscrimination and other compliance features listed in the federal 
Standard Form 424B as revised for Non-Construction Programs, the federal Certification Regarding 
Lobbying, and the Federal Certification Regarding Drug-Free and Tobacco-Free Workplace 
Requirements. 

 
• The participation of this district or school in this program will be conducted in accordance with all federal, 

state, and local laws and all requirements set forth in policies and procedures as issued by the North 
Carolina Department of Public Instruction. 

 
• All supporting documents for expenditures under Title III will be maintained on file in the business office 

of the school district in an orderly manner to permit expenditures audit and will be made available to 
appropriate officials upon request. 

 
• Non-public schools in the local education agency (LEA) will be contacted yearly and given an equitable 

opportunity to participate in the planning and development of the programs funded under Title III for the 
benefit of LEP children attending non-public schools. 

 
• Local parents, teachers, administrators, supporting personnel, and other groups as may be deemed 

appropriate by the LEA or charter school will participate systematically in the design, planning, and 
implementation of the Title III program. 

• Programs, strategies, and activities under the Title III grant will be scientifically-research based. 
 



 

  

• The LEA will provide the following information to parents of LEP children selected for participation in a 
language instruction educational program via a uniform notification process in a language the parent can 
understand (3302): 
 
1. Reasons for LEP identification 
2. Level of English proficiency 
3. Method of instruction 
4. How the program will meet the educational needs of the child 
5. Specific exit requirements 
6. Expected rate of transition out of ESL; expected rate of graduation 
7. Their rights to remove the child from ESL or to decline ESL services from the start 
8. The failure of the LEA to make progress on annual measurable achievement objectives for their children. 

 
• The applicant will comply with Title VI, Section 601, of the Civil Rights Act of 1964 (race, color, national 

origin); Section 504 of the Rehabilitation Act of 1973 (handicapped); Title IX of the Education 
Amendments of 1971 (sex); the Americans with Disabilities Act of 1990 and the Age Discrimination Act 
of 1975. 

 
• Funds will be used to build LEA capacity to continue to provide high-quality language instruction 

educational programs for LEP students once the subgrants are no longer available. 
 
• All teachers in a Title III language instruction educational program for limited English proficient children 

are fluent in English and any other language used for instruction. 
 
• To produce quality teachers in every classroom, the LEA will plan, implement, and evaluate an ongoing 

professional development program for all teachers who have LEP and immigrant students in their 
classrooms. 

 
• The LEA will comply with the statutory mandate for reporting the adequate yearly progress made by LEP 

students in language and academic content. 
 
• The LEA will provide for an annual Reading or Language Arts assessment in English of all LEP children 

who have been in the United States for three or more consecutive years. 
 
• The LEA will assess annually the English proficiency of all LEP children. 
 
• Evaluations will be used to determine and improve the effectiveness of the LEA Title III program and 

activities for LEP and immigrant students. 
 
• Evaluations will include a description of the progress made by children in meeting North Carolina 

academic content and student academic achievement standards for each of the two years after LEP 
students no longer participate in a Title III language instruction educational program. 

 
• If the LEA fails to make progress toward meeting annual measurable achievement objectives for two 

consecutive years, the LEA will develop an improvement plan that will ensure it meets those objectives. 
 
All information contained in this application is true and correct, and the school board of the local 
school agency (or agencies if the application is for a consortium) named in this application 
has/have authorized me as its/their representative. 
 
*I hereby certify that all facts, figures, and representations made in this application are true and 
correct to the best of my knowledge. 
 
Dr. Timothy Markley        ___________________________        5.15.07  
   Superintendent                            Signature of Superintendent                                    Date 
 
 
 
 



 

  

 

1. LEAs (Local Educational Agencies) must describe proposed language 
instructional programs and methodologies that will be developed, 
implemented, and administered to meet the needs of their LEP students. 

 
 Sec. 3115 (a) 

 
A. What are or will be proposed language instructional programs and methodologies for LEP 

students in your district?  Give a brief definition or explanation of each.  (Pull-out ESL, 
Sheltered Instruction, Dual Immersion, Bilingual Education, Immersion?) 

-------------------------------------------------------------------------------------------------------------- 
Language Programs 

 The ESL program uses several instructional program delivery models including: 
 
 ESL pull-out: ESL students spend part of the school day in a grade-level classroom, and are 

pulled out by the ESL teacher for a portion of a day two/five times per week to receive 
instruction in ESL.  

 
 Content-based ESL class period: The class meets daily and focuses on developing content 

concepts and vocabulary in addition to developing English language skills. Students in high 
school receive elective credit. 

 
 Sheltered Instruction: The class integrates language and content while infusing sociocultural 

awareness. The goal is to provide access to the grade level content standards and concepts 
while they continue to improve their English language proficiency. (Echevarria, Vogt, Short, 
2000) 

 
 Inclusion-The LEP students are served in the classroom with the other students.  The ESL 

teacher collaborates with the classroom teacher to instruct the ESL students integrated into 
the teacher’s lesson. 

 
 Newcomer: To provide direct English instruction to students who have been in the U.S. less 

than one year and score at a novice level on the IPT. The classes will focus on survival 
English combined with developing content concepts.  This class is being offered as a pilot at 
Lyle Creek Elementary School. 

 
 Consultative: (This level of service is available to students who are performing at an 

advanced+ level.) The ESL teacher meets with the grade level teacher on a quarterly basis to 
discuss the academic progress of the LEP student. The ESL teacher may provide support by 
sharing instructional strategies that will help the LEP student in the classroom. However, if 
the student is experiencing serious academic difficulty, the LEP student may receive short or 
long term instructional support from the ESL teacher.  
 
 
 
 

B. List each proposed language instructional program and methodology you use and the 
researcher(s) who support(s) it. (example:  SIOP Model – Short, Echevarria, and Vogt) 

------------------------------------------------------------------------------------------------------------------- 



 

  

 Scientifically based research on the integration of second language acquisition and 
content learning suggests that: 

• A second language is not acquired by direct instruction in the rules of the 
language, but by using language in meaningful contexts (Krashen 1982).  

• Students will acquire a second language only if they receive comprehensible 
input in it. Talk becomes comprehensible to students through context and 
reference to background knowledge (Krashen 1985) or context-embedded and 
cognitively undemanding experiences (Cummins 1981, 1984).  

• Talk is not enough. To succeed in school, LEP students need more than 
conversational fluency; they need to develop the cognitive and academic skills 
required for learning academic subject matter (Cummins 1984). 

 
This research supports the idea that instead of teaching language skills in isolation 
from     subject matter, educators should: 
Integrate language development with content learning.  
Make use of students' background knowledge and experiences.  
Convey meaning through the help of gestures, body language, visuals, 
demonstrations, modeling and manipulatives. 

 
Focus on the development of higher-level thinking and academic skills. 

 
C. Who do you consult for research and/or information?  University partners, national 

organizations, directors of other bilingual/ESL programs, NCDPI, or other? 
------------------------------------------------------------------------------------------------------------------- 

The Catawba County School System has been in attendance to NCLB Title III meetings and 
conferences at the state and federal level for the past four years.  Our system is represented 
in all state committee meetings where curriculum, evaluation, and LEP related topics are 
discussed.  We also attend state and regional meetings where we meet with LEP directors 
and facilitators to discuss and keep up to date on research.  A Title III Grant was awarded to 
a consortium of schools (Hickory City, Newton-Conover, Catawba County, and Alexander 
County  Public Schools; Lenoir Rhyne College; and Catawba Valley College) which allows 
for regular communication between these school systems on what makes effective ESL 
training. 
 
Articles on research are available online through Title III Language Acquisition and other 
resources and newsletters. 
 

2. For recipients of PRC 111 funds:  LEAs who have experienced a 4% 
increase in immigrant children and youth since last year may receive PRC 
111 funds, but you must show how you will use this money with other 
funding to provide enhanced instructional opportunities for immigrant 
children and youth. (Note: this is a change from previous years.  PRC 111 
funds are no longer dependent on receiving PRC 104 funds.  Also, the 
significant increase is now 4%.) 

 If you qualify for PRC 111 funds (see your Finance Officer), explain how your 
system will use those funds to provide enhanced instructional opportunities for 
immigrant children and youth. 



 

  

 
Sec. 3115 (e) 

 
 

3. Describe how your school system will hold itself accountable for meeting 
the Annual Measurable Achievement Objectives (AMAOs) for progress 
and proficiency approved on August 25, 2003, as well as AYP for the LEP 
subgroup at the district level.   

 
Sec. 3116 (b)(2-3)(A,B,C) 

 
A. What types of ongoing assessments are in place to monitor the progress of LEP students in 
all of their classes?   
------------------------------------------------------------------------------------------------------------- 
Teacher made tests; Locally Developed Performance tests, Alternative Assessments-                 
Standardized and Non-Standardized; K-2 Assessment; Grade level portfolios 
 
 
B. How and how often will you inform ESL teachers about the AMAOs?  
--------------------------------------------------------------------------------------------------------------- 

AMAOs are discussed during monthly ESL staff meetings.  These meetings are for the      
purpose of addressing questions and training on any current ESL topics. 
 

C. How will ESL teachers and content teachers collaborate to ensure that students meet the 
AMAOs?   
----------------------------------------------------------------------------------------------------------------- 

Teachers will use ongoing staff development meetings, school staff meetings, school based 
team meetings, and shared planning time.  In addition, ESL teachers communicate with 
content teachers regularly in completing LEP Educational Plans (K-12), which provide 
instructional and testing accommodations for students.  ESL teachers are also members of 
the schools’ multi-disciplinary teams, where they provide information concerning their LEP 
students. 
 
 

D. How will your district assist the students who are having difficulty meeting the AMAOs, 
which includes AYP? 
---------------------------------------------------------------------------------------------------------------- 
This will be done with remediation-before and after school tutoring; summer school; modified 
ESL program services model; collaboration between the content classroom and ESL teachers.   
 
E. How will you assure that LEP students will be assessed annually for English proficiency to 
demonstrate growth by the end of the year?   

-----------------------------------------------------------------------------------------------------------------
Testing and Accountability places the annual IPT testing window on the systems testing calendar.  In 
addition, all IPT tests are distributed to each school through Testing and Accountability.  Our system 
views the IPT as it does any state test.  The system hired an ESL data manager in 2005 to ensure that 
student data is accurate.  This data is crucial in providing LEP counts to Testing and Accountability 
and to tracking the assessment data on the students.   



 

  

 
F. How will your LEA collect, archive, and disseminate test data? 
-------------------------------------------------------------------------------------------------------------- 

The test data will be placed in cumulative records, student ESL portfolios and the LEP 
database.  Results will be studied and disseminated through system planning meetings like 
Closing the Gap and Strategic Planning. 

 
4. Describe the promotion of parental and community participation in 

programs for LEP students. 
 

Sec. 3116 (b)(4-5) 
 

A. How do parents and community members participate in class and school activities?  Are 
they invited to be guest speakers or to attend school functions?   

------------------------------------------------------------------------------------------------------------- 
Parents and community members are invited to participate in multi-cultural activities 
sponsored at each school. They are asked to share things from their own culture with classes 
and in programs.  In addition, they are encouraged to become class helpers, volunteers, 
cultural resources, translators, and/or participants in the schools’ PTO/PTA.   Translating is 
provided at every organized school function to encourage parental involvement.  Our system 
has also purchased translating devices similar to those used at the United Nations, so that 
parents and school personnel feel comfortable at school functions. 
 

B. How are parents involved with what’s happening in the classroom, and how are they 
supporting that at home (i.e. school assignments, family newsletters in student’s home 
language, reading logs, other types of feedback and collaboration)? 

------------------------------------------------------------------------------------------------------------ 
Schools offer Hmong and Spanish parent nights where families are provided free books and 
skills are modeled with parents on effective ways to help their children with their 
homework.  Catawba County Schools has employed several translators in Hmong and 
Spanish, the two major languages of LEP students.  Parents are notified of system-wide and 
school-wide events in a language they understand, where practical.  Newsletters and Parent 
Handbooks are also translated. 

 
C. How will parents and community members be involved in the decision-making process that 

occurs when the LEP Plan and/or Title III application are written and reviewed?  How do 
they provide input on programs for LEP students?   

------------------------------------------------------------------------------------------------------------- 
 

The LEP Committee consists of a School Board Member, principals, classroom teachers, 
ESL teachers, and multi-ethnic parents.  This committee meets twice a year to review LEP 
issues and recommend action.  Schools have Regional Parent Advisory Council groups as 
well as School Advisory Councils that include parents who reflect the demographics of the 
school. These parent advisory groups meet regularly to provide input on issues related to 
school policies and decisions.   
Specific meetings are also held at schools for LEP parents where an opportunity is made to 
discuss programs and student assessment with the parents and community members who 



 

  

represent a particular Hispanic or Hmong group.   Surveys are conducted with parents from 
all ethnic groups to provide feedback for schools and the school system. 

 
D. How will you make the participation of parents and community members feasible and 

accessible?  
-------------------------------------------------------------------------------------------- 

Meetings will be held at different scheduling time to make it more possible for parents to 
attend.  Baby sitting facilities will be provided as well as translators and help with 
transportation 
 

 
5. Consult with teachers, researchers, school administrators, parents, and 

other education-related community groups in the development and 
completion of this grant. 

 
Sec. 3116 (b)(5) 

 
A. Who will provide input within your district? 
------------------------------------------------------------------------------------------------------ 

The system’s Strategic Planning Committee meets several times during the year.  It consists 
of school staff, community partners, and parents.  The committee is involved in addressing 
such issues related to needs shown by sub-group disaggregated data on drop-out rate, 
graduation, achievement, and any related problems.  The members of that group include the 
members of the committee:  the superintendent, assistant superintendents, principals, 
classroom teachers, and parents at all grade levels. Hmong and Hispanic parents are 
represented in this committee. 
 

B. Where and how often will you meet with them to discuss the development and completion 
of this Title III grant? 

--------------------------------------------------------------------------------------------------------------- 
This committee meets several times a year.  Efforts are made to schedule meetings at times 
when parents can attend.  The meetings are held in the Catawba County Schools’ Annex or 
in schools. Efforts will be made to meet in a different location if it will make the meeting 
more appealing to parents.  Some meetings have been held at restaurants and meals were 
provided. 

 
6. LEAs must certify that teachers of LEP students in language instruction 

educational programs are fluent in English and have sufficient oral and 
written skills.  

 
Sec. 3116 (c) 

Teachers are evaluated by the system’s ESL Coordinator and ESL Facilitator using an oral 
interview and a writing sample which is scored by a rubric. The evaluators are present at the job fair 
for the Catawba County Schools in April and are available to make appointments with applicants 
who could not attend the job fair.  There is a set method and rubric for scoring writing and spoken 
English.  The reviewers look at available material in the application on experience and training. 
 



 

  

7. The LEA/charter/consortium must submit an annual Performance Report 
in fall of 2006. 

 
Sec. 3121 (a) 
 
NO RESPONSE NECESSARY 

 
8. LEAs are required to provide high quality, on-going professional 

development to teachers, administrators and school personnel.  In 
addition, community-based organizations must be invited to such training 
opportunities. 

 
Sec. 3115 (c)(2) 

 
A. How will you train the ESL teachers on the English Language Development Standard 

Course of Study (ELD SCS)? 
-------------------------------------------------------------------------------------------------------- 

Administrators have had a workshop in the ELD SCS at the system level to highlight the 
importance of the ELD Standards.  In addition, ESL teachers have been trained to use the 
ELD SCS at their schools.  They have been provided a Power Point Presentation to use in 
their training at the school level, and they have been given a K-12 copy of the ELD SCS. 
  

B. How will you train regular classroom teachers on the English Language Development 
Standard Course of Study (ELD SCS)? 

-------------------------------------------------------------------------------------------------------- 
ESL teachers are trained to present the English Language Development Curriculum to 
classroom teachers at their school. Copies of the ELD SCS by grade levels are provided to 
teachers at the school level. 
 

C. What opportunities are provided for teachers to integrate content, language acquisition, and 
the ELD SCS to make the North Carolina Standard Courses of Study accessible to LEP 
students?   

------------------------------------------------------------------- 
After their training in the ELD SCS, classroom teachers and ESL teachers are work together 
on content lessons, language acquisition and inclusion in the classroom.  These lessons are 
evaluated by classroom visits from principals, LEP Director, other directors, and LEP 
Facilitator. 
 

D. Is professional development ongoing throughout the school year?  Who is involved in the 
training – ESL teachers, classroom teachers, administrators, teacher assistants, counselors, 
parents, etc.? 

------------------------------------------------------------------------ 
Catawba County Schools provides ongoing professional development to improve 
educational services for LEP students. The ESL program offers professional development 
based on ESL program needs, percentage of LEP students, district (state and federal) 
initiatives, and school improvement plans. The workshops provide ongoing training for ESL 
and classroom teachers, administrators and other staff members in serving LEP students and 



 

  

their families.   Embedded workshops are provided at the school sites in an ongoing way to 
help support teacher efforts to change beyond a one time workshop.  Outside presenters are 
also invited to present. 
 

E. How are community-based organizations (local churches, local businesses, non-profit 
organizations, or other agencies) and parents made aware of professional development 
opportunities? 

----------------------------------------------------------------------------------------------------------- 
Workshops are advertised on flyers, website, and newsletters that are distributed to parents 
and community based organizations in appropriate languages. 
 

F. List the professional development activities you plan to host/offer this school year.  You 
may also list the professional development activities you’ll send teachers to.  Be specific. 

 
Classroom Teachers – SIOP and Inclusion workshops will provide strategies and 
modifications for working with LEP students, cultural information and implications for the 
classroom, legal and historical information regarding LEP students, strategies for 
communicating with parents, and ELD SCOS second language acquisition information.  The 
Title III RIPPELL grant will provide 9 hours of endorsement in ESL for classroom teachers 
who participate.  
 
ESL Teachers – ELD implementation training, IPT and EOG/EOC training, health and 
other Community service for families, and strategies for helping classroom teachers of LEP 
students, effective ESL instructional delivery models, and changes in state /federal 
regulations and policies regarding LEP students. Workshops will be held in at least 4 day 
long meetings during the year. 
 
Administrators – legal and historical information regarding LEP students, changes in 
state/federal regulations and policies regarding LEP students, strategies for communicating 
with parents, and cultural information and implications for the school, SIOP, Language 
Acquisition, What to Look For In Effective ESL Instruction  
 
Other school staff – cultural information and implications, legal and historical information, 
and strategies for learning basic Spanish language words for communicating with parents of 
Hispanic LEP students.  
 

 
9. LEAs must consult with nonpublic schools to identify their LEP students 

and provide equitable participation of eligible students within the LEAs 
attendance area. 

 
Sec. 3214 (h)(2)(A,B) 

 
A. How have you invited private schools in your LEA to participate?  (Phone calls, e-mails, 

letters mailed to schools, district-wide meetings for federal programs, etc.)  Documentation 
should be on file. 

----------------------------------------------------------------------- 



 

  

The federal private school meeting was held on March 15 at Catawba County Schools 
Annex .  No private schools showed interest in participating. 
 

B. Are you serving private school students in your ESL program?  If so, provide details. 
N/A 

 
10.  Assure that parents of LEP students will be informed in a language they 

understand of their child's participation in a bilingual/ESL program 
within 30 days and be informed of opt-out provisions. 

 
Sec. 3302 (a)(1-8) and (b) 

 
A. How will you inform parents of their child's participation in the bilingual/ESL program? 
------------------------------------------------------------------ 

Parents of LEP students are notified of eligibility to participate in the ESL program within 
30 days after the beginning of the school year. For students who are enrolled after the first 
30 days of school, parents will be notified of eligibility within two weeks of their child being 
identified as LEP.  All families are notified at the end of each school year, and within the 
first two weeks of the beginning of the school year. The ESL Program Notification form was 
made in compliance with Title III requirements to provide notification.   

 
B. Will such information be provided in their native language? 

--------------------------------------------------------------------------------------------------------
Where practical, the Notification of Eligibility for ESL Program Services letter is provided 
in a language and manner the parent understands. Parents are sometimes called and spoken 
to directly when there is a question if the parents can read their home language. 
 

C. Who will translate your written and oral communication? 
--------------------------------------------------------------------------------------------------------------- 

Catawba County Schools has employed several translators in Hmong and Spanish, the two 
major languages of LEP students.  In order to make well-informed educational decisions 
about their child’s participation in the system’s educational program, parents are notified of 
system-wide and school-wide events in a language they understand, where practical.  
Bilingual translators and interpreters of other languages are contracted with on an individual 
basis. 

 
D. How will you keep track of which parents have been sent this parent notification 

information?   
------------------------------------------------- 

Copies of the ESL Program Notification form, which are sent home to parents, are kept in 
the students’ LEP folders.   
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Introduction 
 
 
Mission Statement   
 
The mission of Catawba County Schools, within a safe environment and embracing the 
culture, worth, and dignity of every individual, is to educate and graduate lifelong 
learners, motivated to be caring, responsible citizens. 
 
According to the National Clearinghouse of English Language Acquisition, over 4 
million students in the United States are classified as limited English proficient. Within 
those numbers the state of North Carolina rises near the top with a large influx of 
students who possess a great diversity in languages and countries of national origin. 
 
Over the past four years, Catawba County Schools has experienced a rapid increase in 
the number of limited English proficient students. Many of these students are recent 
immigrants who do not speak or understand any English; have limited knowledge of 
English; or they have been born in the United States of immigrant parents who speak 
their native language at home. In addition, some of the students entering the school 
system are illiterate in their first language or have had interrupted schooling for various 
reasons. All of these factors increase the challenge of educating these students. 
 
Catawba County Schools is committed to providing all of its students with a quality 
educational program. It makes every effort to provide appropriate services for limited 
English proficient students, regardless of language and educational levels, to help them 
succeed both socially and academically. In addition, the services are designed to meet 1) 
federal and state regulations for services to LEP students, 2) federal and state language 
proficiency growth benchmarks, and 3) federal, state and local academic proficiency 
standards. In order to accomplish this, the Catawba County School System has 
developed an LEP Plan based on regulations set forth in Title VI of the Civil Rights Act 
of 1964 and Title III of the No Child Left Behind Act of 2001. 
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Explanation of Equal Access 
 
 
To meet the Equal Access criteria, school systems need to: 
 
Provide fair programs, including: 

• appropriate instructional space 
• placement in age-appropriate classrooms 
• valuing of linguistic and cultural diversity 
• appropriate diagnostic-based promotion/ retention criteria 
• no automatic placement in special education 
• access to academic and advanced content classes 

 
Provide appropriate programs, including: 

• appropriate and qualified staff 
• appropriate instructional space 
• appropriate resources 

 
Assure access to services that are equal to those provided to native English-speaking 
students, including: 

• special education 
• remedial services 
• gifted and talented services 
• career and technical education 

 
Ensure that LEP students are integrated into all school activities, including: 

• participation with peers in courses such as physical education, art, music, 
health, and computer lab 

• integration into school-wide activities, including but not limited to 
celebrations, plays, field trips, and competitions 

 
Provide parents access to information in a language that the parent understands, where 
practicable, including: 

• system and school wide information  
• interpreters/translators 
 

Catawba County Schools is committed to ensuring that all aspects of the educational 
system are accessible to its limited English proficient students. 
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Federal Laws and Court Cases Mandating Equal Educational Access for 

National Origin Students 
 

 
1964 Civil Rights Act, Title VI “No person in the United States shall, on the 

grounds of race, color, or national origin, be 
excluded from participation in, be denied the 
benefits of, or be subjected to discrimination 
under any program or activity receiving 
Federal financial assistance." 

The Bilingual Education Act: Title VII of the 
Elementary and Secondary Act, 1968 
 

Title VII establishes federal policy for bilingual 
education for economically disadvantaged 
language minority students; provides funds 
for innovative programs; and, recognizes the 
unique educational disadvantages faced by 
non-English speaking students. 

Office of Civil Rights May 25, 1970 
Memorandum  
 

"Where inability to speak and understand the 
English language excludes national origin-
minority group children from effective 
participation in the educational program 
offered by a school district, the district must 
take affirmative steps to rectify the language 
deficiency in order to open its instructional 
program to these students." 

Equal Educational Opportunities Act, 1974  "No state shall deny equal educational 
opportunity to an individual on account of his 
or her race, color, sex or national origin, by.... 
(f) the failure by an educational agency to 
overcome language barriers that impede equal 
participation by its students in its instructional 
programs." 

Lau v. Nichols, 1974  (U. S. Supreme Court) "...there is no equality of treatment merely by 
providing students with the same facilities, 
textbooks, teachers, and curriculum; for 
students who do not understand English are 
effectively foreclosed from any meaningful 
education."  
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Rios v. Read, 1977  
(U.S. District Court of New York) 

"It is not enough simply to provide a program 
for language disadvantaged children or even 
to staff the program with bilingual teachers; 
rather, the critical question is whether the 
program is designed to assure as much as is 
reasonably possible the language deficient 
child's growth in the English language.  An 
inadequate program is as harmful to a child 
who does not speak English as no program at 
all." 

Castañeda v. Pickard, 1981   
(5th Circuit Court) 
 

The court's decision states that the burden of 
proof is upon the district that the instructional 
program designed for a LEP student has 
clearly developed English language skills of 
comprehension, speaking, reading and writing 
necessary for learning and achieving in 
English-only instruction at a level 
substantially equivalent to pupils whose 
primary language is English. 

Plyer v. Doe, 1982 
 

Under the Fourteenth Amendment of the U. S. 
Constitution, the state does not have the right 
to deny a free public education to 
undocumented immigrant children. 

Gomez v. Illinois State Board of Education, 
1987 (7th Circuit Court) 

The Seventh Circuit issued a finding that 
EEOA requires state, as well as local, 
education agencies to ensure that the needs of 
LEP children are met.  The ruling notably 
extended to testing for English language 
proficiency and provision of compensatory 
instruction for LEP students. 

North Carolina Regulations for Limited 
English Proficiency Programs, 1996 

Addresses the local educational agencies’ 
responsibility toward limited English 
proficient students. (Appendix A…State Regs. 
G.S. 115C-12(9)c) 

No Child Left Behind Act, 2001 - Title III  
 

“…to help ensure that children who are 
limited English proficient, including 
immigrant children and youth, attain English 
proficiency, develop high levels of academic 
attainment in English and meet the same 
challenging State and academic content and 
student academic achievement standards as all 
children are expected to meet.  (See Title III 
Regulations of the No Child Left Behind Act of 
2001 for more information.) 
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ESL Program Overview 

Section I: Selecting the 
Educational Approach and  

Setting Goals 
Catawba County Schools has 

selected an English as a Second 
Language program model. 

Section III: Assessment of the 
Need for ESL Services 

All NOMS are assessed to 
determine if they are limited 

English proficient (LEP) or fluent 
English proficient (FEP). 

Section V: Staffing and Resources 
 

Catawba County Schools provides 
appropriate staffing and resources 

to implement the ESL program.  

Section VII: LEP Students and 
Other Programs  

 
LEP students have access to all 

special programs for 
which they qualify.   

Section II: Initial Identification of 
Potential LEP Students 

National Origin Minority Students 
(NOMS) are identified through a 
Home Language Survey given to 

all students at the time of 
enrollment. 

Section VI: Exiting from ESL 
Services and Monitoring Exited 

Students 
The ESL Program has established 

criteria and procedures to exit 
students and to monitor their 

performance for 
two consecutive years. 

Section IV: Placement into ESL 
Program Services 

All LEP students are eligible to 
participate in the English as a 

Second Language (ESL) Program. 
 

Section VIII: Program Evaluation 
Review and Improvement 

 
The ESL program is evaluated 
annually to ensure program 

effectiveness. 
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Section I.  Selecting the Educational Approach and Setting 
Goals 

    
 
Catawba County Schools (CCS) has adopted the content-based English as a Second 
Language (ESL) program for limited English proficient (LEP) students.  In content-
based ESL instruction, teachers use themes and/or content topics, rather than grammar 
rules or vocabulary lists, as the means for instruction. The themes and/or content topics 
reflect North Carolina’s Standard Course of Study. The rationale for this choice of 
program model is based on the following: 

• CCS’ language minority students are from diverse language backgrounds 
• NC does not provide teacher licensure in bilingual education 
• Content-based ESL is more effective than ESL instruction focused solely on 

language acquisition (Bérubé, p. 46) 
 
Educational Approach 
 
English as a Second Language Program Model (adapted from Clearinghouse on 
Languages and Linguistics, ERIC DIGEST, September 1993) 

 
Catawba County Schools adopted the ESL program model because it can accommodate 
students from different language backgrounds in the same classroom, and teachers do 
not need to be proficient in the home language(s) of their students. The focus of 
Catawba County Schools’ ESL program is content-based: the development of English 
language skills, academic language, and content concepts.  
 
Content-based instruction stresses comprehension and production (both oral and 
written). The goal is to produce students who can reach the same academic standards as 
all students.  
 
Scientifically based research on the integration of second language acquisition and 
content learning suggests that: 

1. A second language is not acquired by direct instruction in the rules of the 
language, but by using language in meaningful contexts (Krashen 1982).  

2. Students will acquire a second language only if they receive comprehensible 
input in it. Talk becomes comprehensible to students through context and 
reference to background knowledge (Krashen 1985) or context-embedded and 
cognitively demanding experiences (Cummins 1981, 1984).  

3. Talk is not enough. To succeed in school, LEP students need more than 
conversational fluency; they need to develop the cognitive and academic skills 
required for learning academic subject matter (Cummins 1984). 
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This research supports the idea that instead of teaching language skills in isolation from 
subject matter, educators should: 

1. Integrate language development with content learning.  
2. Make use of students' background knowledge and experiences.  
3. Convey meaning through the help of gestures, body language, visuals, 

demonstrations, modeling and manipulatives. 
4. Focus on the development of higher-level thinking and academic skills. 

  
Based on this research, ESL teachers use a variety of strategies, techniques and activities 
to develop English language skills and make the content comprehensible to LEP 
students. Common best practices include: 
 
Cooperative Learning Activities 
 
Students work together in small, heterogeneous groups on a single task within a given 
time limit. As they negotiate a jointly constructed outcome, they exchange knowledge 
and experiences and make their own connections with the content and language. 
 
Balanced Reading Approach (from NC SCS) 
 
A balanced English Language Arts curriculum focuses on the student as an active 
participant in the learning process. Included in the study is the selective and strategic 
use of monitoring, self-questioning, and focusing strategies. In a similar manner, 
engaged learners explore options in presentation: films or videotapes in the study of 
literature and language; audiotapes in the study of oral language; and word processors 
and other media in composing, revising, and publishing compositions. 
 
Language Experience Approach 
 
Drawing on experiences they have had and language they have learned both inside and 
outside the classroom, students dictate stories to their teacher. The teacher may then use 
transcripts of these stories as texts for reading instruction, thus guiding the students to 
make connections between oral and written language. The approach may also be 
adapted for writing instruction. 
 
Interdisciplinary Learning 
 
An instructional unit, ranging in length from a few class periods to a yearlong course, is 
built on a theme, which may be approached from two or more disciplinary 
perspectives. Students are led to unite content and language learning in meaningful 
contexts and to develop the kinds of thinking skills needed for various disciplines. 
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Sheltered Instruction 
 
Sheltered Instruction is the practice of highlighting key language features and 
incorporating strategies that make the content comprehensible to students.  Catawba  
County Schools is beginning to implement the Sheltered Instruction Observation 
Protocol  (SIOP) model.  SIOP is a research-based teaching/learning model that 
provides teachers with the instructional strategies and tools for planning sheltered 
lessons that make content accessible to English language learners.  SIOP can be used in 
both ESL and regular classes.  The model provides concrete examples of the features of 
sheltered instruction that can enhance and expand instructional practice, as well as an 
observation instrument to rate implementation of the model.    
 
ESL Program Conceptual Model (adapted from Acquiring A Second Language For 
School, Collier, 1995) 
 
Catawba County’s ESL program model incorporates the four major components of 
Collier’s ESL Program Conceptual Model (adapted from Acquiring A Second Language 
For School, Collier, 1995). The four major components, which are interdependent and 
complex, are: sociocultural, linguistic, academic, and cognitive development. 
 

Sociocultural: The social and cultural experiences within the student’s context of 
home, school, and community play key roles in the acquisition of language. 
Therefore, the sociocultural component addresses factors such as self-esteem, 
anxiety and other affective conditions. These factors can determine the student’s 
positive response to the new language if the student is in a socioculturally 
supportive school environment. 

 
Language Development (Linguistic): The linguistic component addresses the 
subconscious aspects of language, the conscious, formal teaching of language in 
school, and the acquisition of the written system of language. This encompasses 
the oral and written systems of the student's first and second languages across all 
language domains, such as pronunciation, grammar, meaning, context of 
language use, nonverbal features, and formal thought patterns. 

 
Academic Development: The academic component addresses “school work,” 
such as language arts, mathematics, sciences, and social studies in grades K-12. 
Academic work increases in difficulty as the student moves through the grade 
levels. 

 
Cognitive Development: The cognitive component addresses the development 
of higher order thinking skills, problem-solving skills and coping strategies both 
for academic and personal success. 
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Figure 1 
Language Acquisition for School 

 

 
(Copyright, Virginia P. Collier, 1994.) 

 
Interdependence of the four components  
The four components: sociocultural, academic, cognitive and linguistic are 
interdependent. If one is developed in isolation from the others, this may be detrimental 
to a student’s overall growth and future success. The academic, cognitive, and linguistic 
components are developmental and for the child, adolescent, and young adult still 
going through the process of formal schooling, development of any one these three 
components depends critically on simultaneous development of the other two, through 
both first and second languages. The sociocultural processes strongly influence, both 
positively and negatively, a student’s access to cognitive, academic, and language 
development. It is crucial that educators provide a socioculturally supportive 
environment that allows natural language, academic, and cognitive development to 
flourish. 
 
Research to Support the Model (Adapted from Collier, 1995 and ESL Standards for 
Pre-K-12 Students, 1997) 
 
It is important to recognize the complex, lifelong process that we go through in 
acquiring our first language and the similar processes that occur in second language 
acquisition. Language acquisition occurs over time with learners moving through 
developmental stages and gradually growing in proficiency. Individual learners 
however move through these stages at variable rates. Multiple factors including the 
individual’s educational and first language background, learning and cognitive styles, 
motivation, and personality influence these rates of acquisition. Sociocultural factors 
may also play a role in acquisition.  
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Many times, second language learners develop conversation skills related to social 
language more quickly than they acquire academic language skills. In these cases, the 
student’s ability to communicate in English does not automatically guarantee that they 
area able to read and write in English in order to succeed in academic classes. Therefore, 
program planners must recognize the length of time it takes to acquire the English 
language skills necessary for success in school. Full academic proficiency in English 
often takes from 5 to 7 years. In addition, ESL students must have multiple 
opportunities to use English, to interact with others as they study meaningful and 
intellectually challenging content, and to receive feedback on their language use.  
 
Educational goals  
  
The English as a Second Language Program meets the requirements of Title VI of The 
Civil Rights Act and the North Carolina State Regulations in providing services to 
limited English proficient students.  The North Carolina English Language 
Development Standard Course of Study (SCS) guides the planning and instruction for 
the ESL program.  In order to meet academic achievement standards ESL teachers 
integrate content from other subject areas.    
 
The ESL program is designed to ensure that all limited English proficient students have 
the opportunity to participate meaningfully in the educational program and have equal 
access to all system-wide programs and services. The ESL program has two goals based 
on policies established by the North Carolina State Board of Education in compliance 
with the No Child Left Behind Act of 2001: 
 

1. Students will meet the Annual Measurable Achievement Objectives (AMAOs) of 
growth and attainment of full English language proficiency; 

 
2. Students will meet the state’s student academic achievement standards known as 

Adequate Yearly Progress (AYP). 
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All students entering Catawba County Schools are given a Home Language Survey (HLS) 
 to complete at the time of enrollment 

Student answers English to 
all questions on HLS 

Student identified as  
FEP (Superior) and placed 
in a mainstream classroom 

with no ESL services  
                     

Student lists a language other than 
English for any question on the HLS 
and is designated a NOM student. 

The family is referred immediately to the 
International Newcomer Center for assessment

and enrollment.  

ESL program staff administers the state mandated 
English language proficiency test . 

Student scores FEP 
(Superior) on the 
English language 
proficiency test  

Student is not designated a 
NOM and is placed in a 

mainstream classroom with 
no ESL services  

Student identified  
as LEP 

Refer to Section IV: 
Placement into ESL 
Program Services 

Student scores LEP on 
the English language 

proficiency test 

 Sections II and III: Initial Identification of LEP Students and 
Assessment for the Need of ESL Services 
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Section II. Identification of Potential LEP Students 
 
Home Language Survey 
(16 NCAC 6D.0106 (c), Office of Civil Rights 1970 Memo and Lau v. Nichols, 1974) 

 
All students must have a Home Language Survey in their cumulative file. 
 
Each school has different personnel that are responsible for initial registration.  At the 
beginning of each school year the principal will identify one enrollment designee to the 
system-wide ESL Coordinator.  The enrollment designee will be responsible to: 

• administer the home language survey to every newly enrolled student 
• act as primary contact with the International Newcomer Center in matters of 

registration 
• ensure that all students have a home language survey in the cumulative file 
• refer National Origin Minority students to the International Newcomer Center  

 
The parent completes a Home Language Survey when he/she initially registers the 
student into Catawba County Schools.  The home language survey includes the 
following questions:   

1. What is the first language the student learned to speak? 
2. What language does the student speak most often? 
3. What language is most often spoken in the home? 
4.  Besides languages studied in school, does the student fluently speak any language 

other than English? 
 

(Translated copies of the Home Language Survey are available for parents who do not read 
English.  See Appendix B). 
  
If a language other than English is indicated on the Home Language Survey:  

• the family is referred to the International Newcomer Center 
• a copy is placed in the student’s ESL folder  
• the original is placed in the student’s cumulative folder 

 Based on these answers, the student is identified as a National Origin Minority student (NOM). 
 
If no other language is indicated on the Home Language Survey, then no further action is 
needed. The Home Language Survey is filed in the student’s cumulative folder. 
 
Any foreign exchange student who enrolls in Catawba County Schools with a language 
on their home language survey other than English is NOT eligible for ESL services.  
(See Appendix C.) 
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The International Newcomer Center opened in the 2001-2002 school year and serves 
Catawba County Schools as a resource for reviewing health records, school records, and 
assessing English language learners’ proficiency in English.  (For a complete list of CCS 
International Newcomer Center responsibilities, see Appendix D.) This information is 
used for recommending student grade placement and for completing forms required for 
enrolling students. Many of the initial registration forms are translated into Hmong and 
Spanish.  The Center staff provides bilingual communication with students and parents 
to facilitate enrollment.  In addition to initial registration, the Center acts as a resource 
for translation, interpretation and access to information for non-English speaking 
parents.  The International Newcomer Center is based at Lyle Creek Elementary School 
and serves all 26 schools in the Catawba County School System. Each school has 
translated letters and maps showing how to get to the Center from the school (See CCS 
ESL Webpage.) 
  
Registration Issues and Reminders When Enrolling an LEP Student 
 
The International Newcomer Center will recommend student placement in an age 
appropriate classroom (Appendix E Age Appropriate Placement Memo) unless school 
records indicate an alternate grade level placement. Principals are responsible for final 
grade placement decisions. 
 
As a result of the Plyer v. Doe [457 U. S. 202 (1982] ruling, schools may not (Appendix 
F…Alert Notice): 
 

• deny admission to a student during initial enrollment or at any other time on the 
basis of undocumented status 

• treat students differently to verify residency 
• engage in any practices that “chill” or hinder the right of access to school 
• make inquiries of students or parents that may expose their undocumented 

status 
• require social security numbers as a requirement for admission to school, as this 

may expose undocumented status – a number generated by the school may be 
assigned 

 
In addition, 

• Parents without social security numbers who are applying for a free lunch 
and/or breakfast program for a student need only state on the application that 
they do not have a social security number. 
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• The Family Educational Rights and Privacy Act (FERPA) prohibits schools from 
providing any outside agency- including the U.S. Immigration and Customs 
Enforcement – with any information from a child’s school file that would expose 
the student’s undocumented status without first getting permission from the 
student’s parents. School personnel – especially building principals and those 
involved with student intake activities – should be aware that they are under no 
obligation to enforce U.S. immigration laws. 

• Schools may use alternate documentation in lieu of a birth certificate, i.e., 
baptismal certificate. (Appendix G…School Enrollment Information) 

• Immunization records must meet North Carolina immunization requirements. 
 
The following information is made available to parents in a language they understand. 
 

• Start and ending times for school 
• Cost of meals and Free/Reduced Lunch information 
• Transportation information including bus number, bus stop and pick up/drop 

off times 
• Attendance policy including procedures for absences and tardies 
• Immunization requirements 
•  Grading policies including progress reports 
• In high school, required and elective subjects and NC graduation requirements 

 
Currently, whenever possible, an International Newcomer Center staff member will 
interview the parents as they enroll their child.  This interview helps to determine the 
educational background of the student and notify the parent of important information 
and procedures of the school system.  The following questions should be asked and/or 
are requested on the enrollment form:   
 

• How many years of schooling has the student had outside the U.S.? 
• How many years of schooling has the student had inside the U.S.? 
• When was the student last enrolled in school? 
• What school did the student last attend? 
• What grade level was the student enrolled? 
• Are there any school records, e.g., report cards, transcripts? 
• What is the educational background of each parent/guardian? 
• Are the parents literate in their native language? 
• Has the student received any special services, i.e., AG, EC, Title 1, ESL, or 

Bilingual Education? 
• Has the student repeated a grade? 
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Section III. Assessment of the Need for ESL Services 
 
 
Language Proficiency Assessment 
(16 NCAC 6D.0106 (c), Office of Civil Rights 1970 Memo and Gómez v Illinois State Board of Education 1987 
U.S. Court of Appeals, 7th Circuit) 
 
Initial Identification 
The North Carolina State Board of Education mandates the use of the state approved 
English language proficiency test (Appendix H…Guidelines for Testing Students 
Identified as Limited English Proficient) as the sole means of identifying LEP students.  
Students who enroll for the first time in Catawba County Schools must be administered 
the English language proficiency test within the first 30 days of school. For students 
enrolling after the first 30 days of school, the English language proficiency test must be 
administered within two weeks of their enrollment.  Generally this testing occurs 
during the registration process at the International Newcomer Center.   Students 
transferring from other North Carolina schools may not need to be reassessed if current 
valid scores are available at the time of enrollment.   
 
An ESL program staff member will administer the state approved English language 
proficiency test to determine if the student is limited English proficient. The NC DPI has 
determined cut scores (Appendix I…NC Score Conversion Table) for limited English 
proficient (LEP) students based on the English Language Development Standard 
Course of Study. If the student scores “Superior” in all domains, the student is not 
identified as LEP.  If the student scores below “Superior” in any domain, the student is 
identified as limited English proficient and is eligible for ESL services and state testing 
accommodations.  
 
If the student is designated as LEP, the International Newcomer Center staff record the 
results on the appropriate form (Appendix J…CCS IPT Testing Sheet). This form is filed 
in the student’s LEP folder. The International Newcomer Center staff complete and 
discuss the Notification of Eligibility for ESL Program Services letter (Appendix 
K…Parent Notification Letter) with the parent. The parent signs the letter and a copy is 
placed in the LEP folder.  
 
Waiver from Testing 
The North Carolina Department of Public Instruction allows parents to waive 
assessment with state approved English language proficiency test, under certain 
circumstances.  Any parent interested in waiving the assessment must meet with the 
ESL Coordinator.   
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Annual Testing 
Annually, thereafter, the student’s English language proficiency is assessed according to 
North Carolina State Board of Education policy (See Guidelines for Testing Students 
Identified as Limited English Proficient) in compliance with the No Child Left Behind 
Act of 2001.  The North Carolina Department of Public Instruction has established the 
annual testing window from February 1 through April 30. Consultants from NCDPI 
and from the test publishing company conduct yearly statewide training. The parent is 
notified of the annual test results and if the student is eligible for ESL program services. 
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Student qualifies for ESL services 

Parents notified of eligibility for ESL 
Services 

Parent waives ESL program  
services 

ESL team determines appropriate  
state testing modifications 

Student identified as 
LEP 

ESL team determines appropriate  
ESL services and state  
testing modifications 

Student receives ESL program  
services 

Student’s English language  
proficiency assessed annually 

Student scores FEP (superior) on the 
English language proficiency test  

Refer to Section VI: Exit and Monitoring 
Exited Students 

Student scores LEP on the English 
language proficiency test 

 Section IV: Placement into ESL Program Services  
 

Student continues to receive ESL 
services until he/she scores FEP 

(superior) in all four domains of the IPT 
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Section IV. Placement into ESL Program Services 
 
Designation of English Proficiency Status  
Each school has an LEP team composed of the ESL teacher, classroom/content area 
teacher, and the principal/designee. The team is responsible for determining ESL 
program placement and services.  After the IPT testing is completed, the Notice of 
Evaluation/Placement/Exit Form (Appendix L) is completed and placed in the 
student’s cumulative folder along with the Home Language Survey.  In addition, an IPT 
testing sticker is placed on the student’s testing card also found in the cumulative 
folder.  Once a student is placed in ESL, school personnel must use state board policy 
(Appendix M…NCCLAS Eligibility Letter) in determining eligibility for alternate 
assessments and accommodations. 
 
Any LEP student who is in the first year of enrollment to US schools and who scores 
below Intermediate High on the Reading IPT and/or below Superior on the Writing IPT 
is excluded from state assessments, including alternate assessments, for reading and/or 
writing.  However, all LEP students are required to take the state math assessments or 
the NCCLAS for math.  In addition, LEP students in their first two years of enrollment 
in US schools may be eligible for the state alternate assessment, the NCCLAS.  The 
North Carolina Checklist of Academic Standards (NCCLAS) is available to LEP 
students who meet both of the following criteria: 
 

1. A student must have been in US schools for no more than 24 months when 
the actual EOC/EOG is administered; and 

2. The student must have scored below Intermediate High on the Reading IPT 
and below Superior on the Writing IPT. 

 
Also, LEP students in grades 3-8 may receive a waiver from the promotion standards. 
(See Appendix N for CCS policy.) 
 
Any limited English proficient student is eligible for accommodations on state tests if 
those accommodations have been used throughout the school year. 
 
Documentation of these decisions are made on the student’s LEP Educational Plan form 
(Appendix O)) and signed by all team members. The original is placed in the student’s 
LEP folder and copies are given to the ESL and classroom teachers, the ESL coordinator, 
and the school testing coordinator.  
 
 
 
 
 




